
1

Budgeting for Educational Equity is 
made possible by support from both 
the Sobrato Family Foundation and 
CASBO. Budgeting for Educational 
Equity is a podcast series that explores 
how education resources can be allo-
cated to better meet the needs of  
all students. This brief is designed 
to provide opportunities for the lis-
tener to engage in tangible, practical  
application of the lessons derived 
from each podcast episode. The brief 
can serve as a launching point for  
cultivating discussions about equity 
within communities and school district  
administrative offices. Episodes can  
be found on the Budgeting for 
Educational Equity Podcast Series 
webpage.

INTRODUCTION: CONSIDERATION FOR POLICY 
AND PRACTICE IN UNIVERSAL TRANSITIONAL 
KINDERGARTEN

Recognizing that the opportunity gap1 between students 
is already present by the time they enter kindergarten,2 

California has launched an ambitious, universal transitional 
kindergarten (TK) program (the first year of a 2-year kinder-
garten program) that will be available to all 4-year-olds by 
the 2025–2026 school year. 

Research supports that prekindergarten can have 
significant short-term and long-term positive impacts 
on students’ academic and life outcomes but only if 
that prekindergarten program is high quality.3 

Given that one third of districts are rolling out their TK 
programs before the statewide deadline of 2025–2026, it 
is important to ensure a thoughtful and quality TK rollout 
before inequitable systems or suboptimal practices can 
crystalize.4 In addition to TK being a key component in 
fulfilling the promise of educational equity, it could also 
bring additional funding to districts. State per pupil funding 
accompanies each TK student in the same way it does 
for all K–12 students, so TK programs could help mitigate 
financial stress from declining enrollment across grade 
levels. And, if handled effectively, increased funding could 
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strengthen families’ commitment to 
their local public school system for the 
long term.5 

However, implementing TK still pres-
ents significant challenges regarding 
staffing, facilities, and the capacity to 
serve all learners well. Exactly what 
these challenges will look like and 
how best to address them will differ 
based on student need, geogra-
phy, and other local circumstances. 
Education leaders must therefore 
strategically assess their communi-
ty’s assets and needs when planning 
to build an equitable and fiscally 
sustainable TK program in order to 
actualize the benefits of high-quality 
early education. 

This brief is designed to support 
school business officials and district 
leaders in thinking through how their 
local context influences TK rollout. 

STAFFING

To comply with California’s required 
TK staffing ratios and class size maxi-
mums, schools will need to hire an  
estimated 11,900 to 15,600 newly 
credentialed TK teachers state-
wide.6 Given that teachers are the 
most important in-school factor in 
students’ learning,7 a high-quality TK 
program should have a diverse staff 
whose members are knowledgeable 
about the developmental needs of 
early learners and skilled at support-
ing students with a variety of needs.

Considerations for Creating a High-
Quality, Diverse TK Workforce

•	 State requirements. California 
requires particular staffing ratios, 

class size, and teacher credentials 
for TK. In an effort to ensure a 
high-quality early education work-
force, the California Commission on 
Teacher Credentialing has created  
a new PK–3 Early Childhood 
Education (ECE) Specialist 
Instruction Credential that focuses 
on developmentally appropriate 
practices for young children.

•	 Workforce diversity. The current 
early childhood education and care 
(ECEC) workforce more closely 
matches the racial and linguistic  
makeup of the state’s children 
than the current K–12 workforce.8 
Still, the early childhood workforce 
is less diverse than California’s 
children are.9 Research shows 
there are significant academic and 
social–emotional benefits to a more 
racially, culturally, linguistically, 
and gender-diverse educator work-
force for all students. For students 
of color in particular, research 
supports that opportunities to be 
educated by teachers of color have 
long-term positive impacts. 

•	 Available teacher pool. While 
current ECEC staff have important 
experience working with 4-year-old 
children, the majority (51%)  
do not have a bachelor’s degree. 
This degree and a multisubject 
credential are required to be a  
TK teacher in California.10 

•	 Up-front costs. Investments in 
high-quality, inclusive TK can be 
expensive up front, but districts 
may find that making this invest-
ment results in fewer special  
education placements and lower 
costs in later grades.11 

Strategies to Build a High-Quality, 
Diverse TK Workforce 

•	 Leverage available grants. California 
offers a variety of grant programs 
that support educator workforce and 
early learning. Some, such as the 
Universal Prekindergarten Planning 
& Implementation Grant, are avail-
able as categorical funds. Others, 
such as the Early Education Teacher 
Development Grant, are awarded  
on a competitive basis.12

•	 Build high-quality, supported 
pathways for candidates. Teachers 
trained in residencies have lower 
attrition rates, are viewed as effec-
tive by their principals, and report 
feeling more prepared than teachers 
trained in nontraditional pathways.13 
Taking this teacher training approach 
has implications for reducing the 
immense direct and hidden costs 
of staff turnover.14 Furthermore, 
research suggests that this clinically 
rich model supports higher retention 
among diverse candidates.15 Districts 
can support a residency program 
by utilizing California’s Teacher 
Residency Grant Program, which 
provides $25,000 per teacher resi-
dent in exchange for their teaching  
in a shortage area.16 

•	 Recruit early childhood educators 
and paraprofessionals from the 
district. Districts can create and 
fund “grow your own” TK teacher 
programs to support diverse staff 
who already work with 4-year-
olds by utilizing the right grants. 
California’s Classified School 
Employee Teacher Credentialing 
Program provides $24,000 per  
participant over 5 years to 

https://www.cde.ca.gov/fg/aa/pa/tkfiscalfaq.asp
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preschool staff who have an 
associate’s degree so that they can 
attain a bachelor’s degree and a 
credential.17

•	 Provide K–12 educators with early 
childhood training. Local education 
agencies (LEAs) can organize and 
fund cohorts of teachers so that 
teachers can take ECE-focused 
coursework at partner universities.18

•	 Recruit nontraditional candi-
dates. Parents of early learners 
and people who are changing 
careers can be trained to fill in 
gaps in the supply of TK assis-
tants and lead teachers. Through 
the Universal Pre-Kindergarten 
Career Development Initiative, a 
collaboration between the Los 
Angeles County Office of Education 
and several institutions of higher 
education, nonprofits, and school 
districts, 99 parents are currently 
training to become TK assistants or 
lead teachers.19

•	 Create inclusive environments. 
Provide incentives or support to 
teachers who have credentials 
to teach students who are dual 
language learners or have special 
needs. Los Angeles Unified School 
District (LAUSD) offers inclusive TK 
with four staff and a teacher- 
child ratio of 1:6. The staff includes 
a teacher who holds an Early 
Childhood Special Education 
Credential and an aide with special 
education training. LAUSD fills 
some of these positions through an 
alternative credentialing program 
the district offers for the Early 
Childhood Special Education 
Credential.20 Other districts have 

funded these inclusive environ-
ments by blending and braiding 
TK and California State Preschool 
Program (CSPP) funds and utiliz-
ing local control funding formula 
(LCFF) supplemental and concen-
tration grants, Title III for dual 
language learners, and Title IV for 
afterschool.21 

FACILITIES 

Research unambiguously links school 
buildings to student’s learning, educa-
tional outcomes, physical health, 
and social–emotional well-being.22 
Ensuring a high-quality rollout of TK 
requires equitable investments in 
the construction and maintenance of 
healthy and developmentally appro-
priate school facilities. California’s TK 
expansion offers an opportunity for a 
greater number of LEAs to model the 
development of modern, green, and 
interactive school facilities. 

Considerations for Developing High-
Quality Early Learning Facilities 

•	 State regulations. Title 5 of the 
California Code of Regulations sets 
forth a variety of foundational  
TK classroom and playground 
requirements.23

•	 Environmental health. Research 
emphasizes that children, especially 
young children, are more sensitive 
to environmental exposures such 
as poor indoor air quality or heat. 
Sustainable school design offers 
building approaches that are linked 
to improved child well-being, learning  
outcomes, and long-term financial 
savings.24

•	 Interactivity. For young children in 
particular, the environment acts  
as “the third teacher.” Investing in 
facilities design that maximizes the 
ability of children to learn through 
the senses, act on their environ-
ment, practice collaboration, and 
engage in imaginative play can 
enhance their development and 
learning.25

•	 Inclusion. Developing inclusive 
early education environments is 
a cornerstone of an equitable TK 
rollout. Inclusive environments offer 
essential opportunities for safe play 
and social interaction, which bene-
fits all students, particularly those 
with disabilities.26

As Maria Cellabos articulated in this 
episode, the funding of construction 
or renovation for early learning facil-
ities can be challenging. Some of the 
state’s recent investments include 
the following:

•	 the Preschool, Transitional, 
Kindergarten and Full-Day 
Kindergarten Facilities Grant Program

	° $448 million included in the 
2021–2022 state budget to be 
dispersed through March 2023

	° $650 million included in the 
2022–2023 state budget to 
be dispersed 2022–2023 and 
2023–202427

•	 Universal Prekindergarten Planning 
& Implementation Grant 

	° $200 million in base grants 
included to support the develop-
ment or expansion of CSPP and 
TK programs28
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Strategies for Developing High-
Quality Early Learning Facilities

•	 Utilize existing local bonds. Some 
LEA leaders are drawing on existing 
local bonds to support the renova-
tion or construction of facilities for 
TK. This may entail delaying other 
planned projects so that TK expan-
sion can be prioritized.29

•	 Build out TK services from existing 
sites. Some LEA leaders have report-
ed focusing on expanding TK services 
at locations that are already designed 
to serve 4-year-olds. However, a 
potential equity implication of this 
strategy is that it may result in dimin-
ished access for families.30 

•	 Braid federal recovery grants and 
state grants. Capital-intensive 
facilities investments—particularly 
those for early childhood education, 
for which returns on investment are 
high—may be well-suited uses for 
LEAs’ remaining Elementary and 
Secondary School Emergency Relief 
Funds (ESSER I and ESSER II).31 

•	 Support the development of inclu-
sive early learning facilities with 
the Inclusive Early Education 
Expansion Program (IEEEP) grant.32 

SERVING ALL LEARNERS WELL

For TK to be part of ensuring an 
equitable start to schooling, districts 
must ensure that the TK programs are 
enrolling students who traditionally 
have not had access to a high-quality, 
culturally responsive early learning  
environment and who are most 
impacted by persistent opportunity 
gaps. In particular, TK programs need 

to be able to support the needs of 
students from low-income families, 
dual language learners, and students 
with disabilities. 

Considerations for Serving All 
Learners Well

•	 Distinct barriers to access in rural 
districts. Currently, rural districts are 
less likely to offer TK at 80 percent or 
more of their schools and enroll rela-
tively lower numbers of dual language 
learners, despite enrollment of dual 
language learners into TK being rela-
tively high overall statewide.33 

•	 California’s young dual language 
learner majority. More than 60 
percent of California’s children birth 
to 5 years old are dual language 
learners.34 While quality TK enhances  
learning outcomes for all, the posi-
tive impacts on math skills, literacy, 
and English language development 
are even greater for dual language 
learners.35 Professional learning  
on teaching young dual language 
learners will necessarily benefit 
educators on the PK–3 continuum 
and their students. 

•	 Strategic outreach. TK enrollment 
is not required in California, and 
families may not enroll because they 
lack awareness of programs, they 
are uncertain about how to enroll, 
or programs do not meet their trans-
portation or scheduling needs.36 
Thus, strategic outreach may be 
important for equitable access.

Strategies for Serving All Learners Well

•	 Provide information about TK 
programs. Provide information that is 

targeted to high-need students and is 
in multiple languages and modalities. 

•	 Consider facility locations strate-
gically. If it is not possible to provide 
TK at all elementary sites, districts 
can plan to establish facilities in 
schools with high concentrations of 
dual language learners and students 
from low-income families. 

•	 Provide transportation. Districts are 
not required to provide transporta-
tion for TK students and may opt not 
to because providing transportation 
may add costs. However, transporta-
tion may make TK more accessible 
to families with limited transportation 
options or inflexible schedules. 

•	 Invest in home-language supports 
for dual language learners. Realizing 
and sustaining the advantages of TK 
for dual language learners requires 
curricula that meaningfully integrates 
home-language support and linguis-
tically diverse materials.37 Expanding 
dual language immersion programs to 
encompass TK can also support criti-
cal equity and educational alignment 
for dual language learners.38 

•	 Invest in comprehensive profes-
sional development. Embedded 
and comprehensive professional 
learning opportunities on how to 
best understand and support young 
dual language learners, children 
with disabilities, and children who 
may have intersecting needs are 
important for promoting high-qual-
ity best, first instruction practices 
that enhance children’s learning 
and thereby help mitigate long-term 
outcome disparities.39 
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GUIDING QUESTIONS

Assessing Local Staffing Context

Where might you recruit TK teachers and assistants within your community (e.g., paraprofessionals, retired educators, 
parents)?

What support would these individuals need to become qualified TK teachers? What barriers exist?

What local higher education partners can you collaborate with to build affordable, accessible teacher preparation pathways?

In rural locations with less access to large talent pools, how can you maximize the number of students you serve with the 
staff you have?

What grant funds are best aligned to your district’s needs? 
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Assessing Local Facilities Context

What state and local funds that support TK, facilities, or both are available for your district to tap into?

Are there sites already set up for use by 4-year-olds that could serve TK programs? What are the pros and cons of using 
those facilities? 

Are there kindergarten classrooms that could be shared with TK? What are the pros and cons of using those facilities?

If building or retrofitting new facilities, how do the up-front costs of high-quality facilities balance potential future savings?
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Assessing Capacity to Serve All Students Well

Based on academic data, which student groups in your LEA would benefit the most from TK?

What schools are your students with the highest needs zoned to?

What do teachers need to be successful with this particular group of learners? Is planned professional development 
aligned to those needs? Are there creative ways to make sure teachers have the skills to serve all learners well?	

How can your district expand access? Think about strategies for locations, transportation, and communication regarding 
TK enrollment.



8

PODCAST SERIES 2 Episode 3: Launching Major New Initiatives:  
Universal Transitional Kindergarten: State and Local Perspectives

1 Mooney, T. (2018). Why we say “opportunity gap” instead of “achievement gap.” One Day. Teach for America.  
https://www.teachforamerica.org/one-day/top-issues/why-we-say-opportunity-gap-instead-of-achievement-gap

2 Reardon, S. F., Doss, C., Gagné, J., Gleit, R., Johnson, A., & Sosina, V. (2018). Getting down to facts II: A portrait of educational 
outcomes in California. Policy Analysis for California Education. https://www.gettingdowntofacts.com/sites/default/files/2018-
09/GDTFII_Report_Reardon-Doss.pdf

3 Gallagher, H. A. (2023). California’s major investment in universal transitional kindergarten: What districts need to fulfill its  
promise. Policy Analysis for California Education. https://edpolicyinca.org/publications/californias-major-investment-universal- 
transitional-kindergarten

4 Leung-Gagné, M., Wang, V., Melnick, H., & Mauerman, C. (2023). How are California school districts planning for universal  
prekindergarten? Results from a 2022 survey. Learning Policy Institute. https://doi.org/10.54300/109.432

5 McWhinney, J. (2023). San Diego Unified sees 4-year-olds as way to blunt long-term enrollment woes. Voice of San Diego.  
https://voiceofsandiego.org/2023/01/03/san-diego-unified-sees-4-year-olds-as-way-to-blunt-long-term-enrollment-woes/; 
Medina, G. (2022). OUSD moves closer to universal TK, with hopes of stabilizing enrollment. The Oaklandside. https://oakland-
side.org/2022/12/15/ousd-school-board-universal-tk-george-floyd-resolution/

6 Melnick, H., García, E., & Leung-Gagné, M. (2022). Building a well-qualified transitional kindergarten workforce in California:  
Needs and opportunities. Learning Policy Institute. https://learningpolicyinstitute.org/product/ca-transitional-kindergarten- 
workforce-brief

7 Opper, I. M. (2019). Teachers matter: Understanding teachers’ impact on student achievement. RAND Corporation.  
https://www.rand.org/pubs/research_reports/RR4312.html

8 Austin, L. J. E., Edwards, B., & Whitebook, M. (2018). California’s ECE workforce: What we know now and the data deficit 
that remains. Center for the Study of Child Care Employment, UC Regents. https://cscce.berkeley.edu/publications/report/
californias-ece-workforce/

9 Austin et al., 2018.

10	 Muenchow, S., Holod, A., & Manship, K. (2021). Expanding transitional kindergarten: Lessons from early implementers. California 
for All Kids, California Health and Human Services. https://californiaforallkids.chhs.ca.gov/assets/pdfs/CA_for_All_Kids_ETK_
Lessons_from_Early_Implementers.pdf

11	 Muenchow et al., 2021.

12	 Melnick et al., 2022.

13	 Patrick, S. K., Darling-Hammond, L., & Kini, T. (2023). Educating teachers in California: What matters for teacher preparedness? 
Learning Policy Institute. https://doi.org/10.54300/956.678; Guha, R., Hyler, M. E., & Darling-Hammond, L. (2016). The teacher 
residency: An innovative model for preparing teachers. Learning Policy Institute. https://learningpolicyinstitute.org/product/
teacher-residency; Ronfeldt, M. (2021). Links among teacher preparation, retention, and teaching effectiveness. Committee on 
Evaluating and Improving Teacher Preparation Programs, National Academy of Education. https://naeducation.org/wp-content/
uploads/2021/09/NAEd-EITPP-Paper-Ronfeldt.pdf

14	 Learning Policy Institute. (2017). What’s the cost of teacher turnover? https://learningpolicyinstitute.org/product/the-cost-of-
teacher-turnover; Sorensen, L. C., & Ladd, H. F. (2020). The hidden costs of teacher turnover. AERA Open, 6(1). https://journals.
sagepub.com/doi/10.1177/2332858420905812

15	 Carver-Thomas, D. (2018). Diversifying the teaching profession through high-retention pathways. Learning Policy Institute. 
https://learningpolicyinstitute.org/product/diversifying-teaching-profession-brief; Azar, T., Hines, E., & Scheib, C. (2020). 
Teacher residencies as a vehicle to recruit teachers of color. National Center for Teacher Residencies. https://nctresidencies.
org/wp-content/uploads/2021/02/Teacher-Residencies-as-a-Vehicle-to-Recruit-Teachers-of-Color-NOVEMBER-2020.pdf

16	 Melnick et al., 2022.

17	 Melnick et al., 2022.

https://www.teachforamerica.org/one-day/top-issues/why-we-say-opportunity-gap-instead-of-achievement-gap
https://www.gettingdowntofacts.com/sites/default/files/2018-09/GDTFII_Report_Reardon-Doss.pdf
https://www.gettingdowntofacts.com/sites/default/files/2018-09/GDTFII_Report_Reardon-Doss.pdf
https://edpolicyinca.org/publications/californias-major-investment-universal-transitional-kindergarten
https://edpolicyinca.org/publications/californias-major-investment-universal-transitional-kindergarten
https://doi.org/10.54300/109.432
https://voiceofsandiego.org/2023/01/03/san-diego-unified-sees-4-year-olds-as-way-to-blunt-long-term-enrollment-woes/
https://oaklandside.org/2022/12/15/ousd-school-board-universal-tk-george-floyd-resolution/
https://oaklandside.org/2022/12/15/ousd-school-board-universal-tk-george-floyd-resolution/
https://learningpolicyinstitute.org/product/ca-transitional-kindergarten-workforce-brief
https://learningpolicyinstitute.org/product/ca-transitional-kindergarten-workforce-brief
https://www.rand.org/pubs/research_reports/RR4312.html
https://cscce.berkeley.edu/publications/report/californias-ece-workforce/
https://cscce.berkeley.edu/publications/report/californias-ece-workforce/
https://californiaforallkids.chhs.ca.gov/assets/pdfs/CA_for_All_Kids_ETK_Lessons_from_Early_Implementers.pdf
https://californiaforallkids.chhs.ca.gov/assets/pdfs/CA_for_All_Kids_ETK_Lessons_from_Early_Implementers.pdf
https://doi.org/10.54300/956.678
https://learningpolicyinstitute.org/product/teacher-residency
https://learningpolicyinstitute.org/product/teacher-residency
https://naeducation.org/wp-content/uploads/2021/09/NAEd-EITPP-Paper-Ronfeldt.pdf
https://naeducation.org/wp-content/uploads/2021/09/NAEd-EITPP-Paper-Ronfeldt.pdf
https://learningpolicyinstitute.org/product/the-cost-of-teacher-turnover
https://learningpolicyinstitute.org/product/the-cost-of-teacher-turnover
https://journals.sagepub.com/doi/10.1177/2332858420905812
https://journals.sagepub.com/doi/10.1177/2332858420905812
https://learningpolicyinstitute.org/product/diversifying-teaching-profession-brief
https://nctresidencies.org/wp-content/uploads/2021/02/Teacher-Residencies-as-a-Vehicle-to-Recruit-Teachers-of-Color-NOVEMBER-2020.pdf
https://nctresidencies.org/wp-content/uploads/2021/02/Teacher-Residencies-as-a-Vehicle-to-Recruit-Teachers-of-Color-NOVEMBER-2020.pdf


9

PODCAST SERIES 2 Episode 3: Launching Major New Initiatives:  
Universal Transitional Kindergarten: State and Local Perspectives

18	 Melnick et al., 2022.

19	 Seshadri, M. (2023). Nearly 100 parents in LA County are on the verge of becoming teachers through a new collaborative 
program. EdSource. https://edsource.org/2023/nearly-100-parents-are-on-the-verge-of-becoming-teachers-through-a-new-
collaborative-program

20	 Muenchow et al., 2021.

21	 Muenchow et al., 2021.

22	 Baker, L., & Bernstein, H. (2012). The impact of school buildings on student health and performance. McGraw-Hill Research 
Foundation; The Center for Green Schools. https://www.usgbc.org/resources/impact-school-buildings-student-health-and- 
performance; Lafortune, J., & Schönholzer, D. (2017). Does new school construction impact student test scores and attendance? 
California Policy Lab. https://www.capolicylab.org/wp-content/uploads/2017/10/Policy-Brief-Lafortune-Schoenholzer.pdf; 
Eitland, E., Klingensmith, L., MacNaughton, P., Cedeno Laurent, J., Spengler, J., Berstein, A., & Allen, J. G. (n.d.). Schools for 
health: Foundations for student success: How school buildings influence student health, thinking and performance. Healthy 
Buildings, Harvard T. H. Chan School of Public Health. https://schools.forhealth.org/wp-content/uploads/2020/02/Schools_
ForHealth_UpdatedJan21.pdf

23	 TKCalifornia. (2023). Facilities: Learn about the new TK facilities requirements. Early Edge California. https://tkcalifornia.org/
administrators/facilities/

24	 Vakalis, D., Lepine, C., MacLean, H. L., & Siegel, J. A. (2021). Can green schools influence academic performance? Critical 
Reviews in Environmental Science and Technology, 51(13), 1354–1396. https://doi.org/10.1080/10643389.2020.1753631; 
Torcellini, P., Zaleski, S., & McIntyre, M. (2021). Affordable zero energy K–12 schools: The cost barrier illusion. U.S. Department of 
Energy, Office of Science, Office of Scientific and Technical Information. https://doi.org/10.2172/1837979; Eitland et al., n.d.

25	 Robson, K., & Mastrangelo, S. (2018). Children’s views of the learning environment: A study exploring the Reggio Emilia principle 
of the environment as the third teacher. Journal of Childhood Studies, 42(4), 1–16. https://doi.org/10.18357/jcs.v42i4.18100; 
Darragh, J. C. (2006). The environment as the third teacher. https://eric.ed.gov/?id=ED493517

26	 U.S. Department of Health and Human Services & U.S. Department of Education. (2015). Policy statement on inclusion of children 
with disabilities in early childhood programs. https://www2.ed.gov/policy/speced/guid/earlylearning/joint-statement-full-text.pdf

27	 TKCalifornia, 2023.

28	 TKCalifornia, 2023.

29	 Gallagher, 2023.

30	 Gallagher, 2023.

31	 Learning Policy Institute. (2021). Expanding early childhood education: How states and districts can use federal recovery funds 
strategically. https://learningpolicyinstitute.org/product/federal-funds-ece-factsheet

32	 California Department of Education. (n.d.). Inclusive early education for children with disabilities program overview.  
https://www.cde.ca.gov/sp/cd/op/iee.asp

33	 Hill, L., & Prunty, E. (2022). Setting the stage for universal preschool: Is transitional kindergarten serving students equitably? 
Public Policy Institute of California. https://www.ppic.org/publication/setting-the-stage-for-universal-preschool/

34	 Quick, H., Manship, K., & Bergey, R. (n.d.). First 5 California dual language learner pilot study. American Institutes for Research. 
https://www.air.org/project/first-5-california-dual-language-learner-pilot-study

35	 American Institutes for Research. (2017). Transitional kindergarten in California: The impact of transitional kindergarten on 
English Learner students. https://www.air.org/sites/default/files/downloads/report/Transitional-Kindergarten-Impact-on-
English-Learners-May-2017.pdf

https://edsource.org/2023/nearly-100-parents-are-on-the-verge-of-becoming-teachers-through-a-new-collaborative-program
https://edsource.org/2023/nearly-100-parents-are-on-the-verge-of-becoming-teachers-through-a-new-collaborative-program
https://www.usgbc.org/resources/impact-school-buildings-student-health-and-performance
https://www.usgbc.org/resources/impact-school-buildings-student-health-and-performance
https://www.capolicylab.org/wp-content/uploads/2017/10/Policy-Brief-Lafortune-Schoenholzer.pdf
https://schools.forhealth.org/wp-content/uploads/2020/02/Schools_ForHealth_UpdatedJan21.pdf
https://schools.forhealth.org/wp-content/uploads/2020/02/Schools_ForHealth_UpdatedJan21.pdf
https://tkcalifornia.org/administrators/facilities/
https://tkcalifornia.org/administrators/facilities/
https://doi.org/10.1080/10643389.2020.1753631
https://doi.org/10.2172/1837979
https://doi.org/10.18357/jcs.v42i4.18100
https://eric.ed.gov/?id=ED493517
https://www2.ed.gov/policy/speced/guid/earlylearning/joint-statement-full-text.pdf
https://learningpolicyinstitute.org/product/federal-funds-ece-factsheet
https://www.cde.ca.gov/sp/cd/op/iee.asp
https://www.ppic.org/publication/setting-the-stage-for-universal-preschool/
https://www.air.org/project/first-5-california-dual-language-learner-pilot-study
https://www.air.org/sites/default/files/downloads/report/Transitional-Kindergarten-Impact-on-English-Learners-May-2017.pdf
https://www.air.org/sites/default/files/downloads/report/Transitional-Kindergarten-Impact-on-English-Learners-May-2017.pdf


10

PODCAST SERIES 2 Episode 3: Launching Major New Initiatives:  
Universal Transitional Kindergarten: State and Local Perspectives

36	 Powell, A., & Adejumo, T. (2023). Why is transitional kindergarten enrollment lagging? A look at parent survey data. CSCCE Blog. 
Center for the Study of Child Care Employment, UC Regents. https://cscce.berkeley.edu/blog/parents-tk-enrollment-2022

37	 Holtzman, D. J., White, L., Brodziak de los Reyes, I., Carbuccia-Abbott, M., Manship, K., Quick, H., & Bergey, R. (2022). 
Relationships between teacher language use in the classroom and outcomes for preschool-aged dual language learners. 
American Institutes for Research. https://californiadllstudy.org/sites/default/files/2022-06/Instruction%20Brief%201%20
Language%20Use.pdf

38	 Stavely, Z. (2021). How TK can help students learning English as a second language. EdSource. https://edsource.org/2021/
how-tk-can-help-students-learning-english-as-a-second-language/664829

39	 White, L., Holtzman, D. J., Bergey, R., Manship, K., & Quick, H. (2022). Research brief: Professional development for teach-
ers of young dual language learners and its connection to teacher beliefs and practices. American Institutes for Research. 
https://www.air.org/sites/default/files/2022-06/DLL-Professional-Development-Teacher-Beliefs-Practices-Research-Brief-
May-2022-508.pdf; Lavadenz, M., Cassidy, S., Armas, E., Saldivar, R., & López, G. (2020). Cross-research analysis: Leader 
perspectives of SEAL site-level implementation and sustainability. In Center for Equity for English Learners, Loyola Marymount 
University, & Wexford Institute, Sobrato Early Academic Language (SEAL) Model: Final report of findings from a four-year study 
(Section 2, Brief 5). https://doi.org/10.15365/ceel.seal2020; Snyder, P., Hemmeter, M. L., McLean, M., Sandall, S., McLaughlin, 
T., & Algina, J. (2018). Effects of professional development on preschool teachers’ use of embedded instruction practices. 
Exceptional Children, 84(2), 213–232. https://doi.org/10.1177/0014402917735512; Shaffer, L., Thomas-Brown, K. (2015). 
Enhancing teacher competency through co-teaching and embedded professional development. Journal of Education and Training 
Studies, 3(3), 117–125. http://dx.doi.org/10.11114/jets.v3i3.685; Snell, M.E., Forston, L. D., Stanton-Chapman, T. L., & Walker, 
V. L. (2013). A review of 20 years of research on professional development interventions for preschool teachers and staff. Early 
Child Development and Care, 183(7), 857–873. https://doi.org/10.1080/03004430.2012.702112; Zepeda, M., Castro, D. C., & 
Cronin, S. (2011). Preparing early childhood teachers to work with young dual language learners. Child Development Perspectives, 
5(1), 10–14. https://srcd.onlinelibrary.wiley.com/doi/10.1111/j.1750-8606.2010.00141.x

https://cscce.berkeley.edu/blog/parents-tk-enrollment-2022
https://californiadllstudy.org/sites/default/files/2022-06/Instruction%20Brief%201%20Language%20Use.pdf
https://californiadllstudy.org/sites/default/files/2022-06/Instruction%20Brief%201%20Language%20Use.pdf
https://edsource.org/2021/how-tk-can-help-students-learning-english-as-a-second-language/664829
https://edsource.org/2021/how-tk-can-help-students-learning-english-as-a-second-language/664829
https://www.air.org/sites/default/files/2022-06/DLL-Professional-Development-Teacher-Beliefs-Practices-Research-Brief-May-2022-508.pdf
https://www.air.org/sites/default/files/2022-06/DLL-Professional-Development-Teacher-Beliefs-Practices-Research-Brief-May-2022-508.pdf
https://doi.org/10.15365/ceel.seal2020
https://doi.org/10.1177/0014402917735512
http://dx.doi.org/10.11114/jets.v3i3.685
https://doi.org/10.1080/03004430.2012.702112
https://srcd.onlinelibrary.wiley.com/doi/10.1111/j.1750-8606.2010.00141.x

	Launching Major New Initiatives: 
Universal Transitional 
Kindergarten: 
State and Local 
Perspectives
	Introduction: Consideration for Policy and Practice in Universal Transitional Kindergarten
	Staffing
	Facilities 
	Serving All Learners Well
	Guiding Questions


	Assessing Local Staffing Context-Q1: 
	Assessing Local Staffing Context-Q2: 
	Assessing Local Staffing Context-Q3: 
	Assessing Local Staffing Context-Q4: 
	Assessing Local Staffing Context-Q5: 
	Assessing Local Facilities Context-Q1: 
	Assessing Local Facilities Context-Q3: 
	Assessing Local Facilities Context-Q4: 
	Assessing Local Facilities Context-Q2: 
	Assessing Capacity to Serve All Students Well-Q2: 
	Assessing Capacity to Serve All Students Well-Q3: 
	Assessing Capacity to Serve All Students Well-Q4: 
	Assessing Capacity to Serve All Students Well-Q1: 


